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The paper examines the inclusiveness of reading interfaces in digital
publications for readers with permanent, temporary and situational cognitive and
perceptual needs. A three-level settings model (typographic, audio and structural)
combined with a need-based preset system is proposed and implemented in an
interactive prototype of a desktop reading application.
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[Hudpori BuAaHHSA MOCITAIOTHh JAeAal Baromiiie MiICIe y BHIABHUYIN raimysi
3aBISKU MOPTATUBHOCTI M JTIOCTYMHOCTI, @ B yMOBAaX BIMHU IXHE 3HAUEHHS 3pOCTAE B
pasu: i YWTadiB € 4YacTO HAMAOCTYMHIIIMK CHOCi0O YWTaTH, JJIsI BUAABIIB —
HE3aJIC)KHICTh BiJI 3pyHHOBAHUX JPYKAPCHKUX MOTYKHOCTCH.

KirouoBa nepeBara nudpoBoro BUAaHHS — 34aTHICTh aJalTyBaTHCS 0 MOTPEO
yuTava, K1 JAOMUIBHO po3misaard sk crektp [1]: moctiiini (mucnekcis, PIVT,
3HUKEHUW 31p), TUMYACOBI (AENPECHUBHI CTaHM, i MEIUKAMEHTIB, HACIIJIKU
KOHTY31i) Ta CUTyaTHBHI (BTOMA, CTPEC). AKTYaJIbHICTh JOCIIKECHHS 3yMOBJICHA TUM,
0 BiliHAa 30UIbIIyE KIIBKICTh JIIOJAEH y TaKuX CTaHaX, TOX 1HKIIIO3WBHICTH
YUTAILKOTO 1HTEp(EICYy Mae CcTaTu CTAaHIAPTOM, a HE JOJATKOBOIO (DYHKITIETO.

Meta [OCHIDKEHHS — BH3HAQUUTH HAyKOBO OOIPYHTOBaHI MPaKTUKH
IHKJIFO3UBHOTO JU3aiiHy 1HTep(elciB UM(PpOBUX BUAAHD 1 3aIIPOIIOHYBATH MOJIENb iX

oprasizaiiii.
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TurnoBi HanmamTyBaHHs 3aCTOCYHKIB JUIsl YUTAHHS 3BOJSATHCS J10 KEIVIs, KUTBKOX
TapHITYp 1 KOJIPHUX TEM, a «IHKJIIO3UBHI» PIIIEHHS 4acTO HE MAOTh €MIIPUYHOTO
MIATBEP/DKEHHS: TaK, «IUCICKCHUYHI» MPUPTH HE MABUIIYIOTh IIBUIKOCTI WU
TOYHOCTI YUTAHH [2]. 3ampornoHoBaHa MOJIENb HAJIAINTYBaHb MAa€ TPU PIBHI:

— TUHOrpapiYHUil — TapHITYpa, KeIvlb, IHTEPBAJ, IHTEPIIHBSK, TOBXKHHA
psAKa, KOJIPHI TEMH: MIUPIIANA MIXKIITEPHUNW 1HTEpBAJ TOKpAIly€ YUTAHHA TPH
auciekcii [3], a yutayam 31 3HUKEHUM 30pOM MOTPiOHI OLIBIINI KeIvib 1 MOAEKYIU
1HBEpCHa KoJlipHa cxeMa [4];

— ayJiadbHUN — O3BY4YEHHS 3 MIJACBIYYBaHHSIM IIOTOYHOTO CJIOBa Ta
pETyaIOBaHHSAM TeMITy (TIOKpaIy€e pO3yMiHHS TEKCTY MPH MOPYIICHHAX YATaHHs) [5];

— CTPYKTYpHUI — CTOPIHKH YU TPOKPYTKA, CMHUCIIOBI OJOKH, pexuM (OKYCY,
1HIMKATOP MPOrpecy: MOJaHHs TEKCTy ()parMeHTaMU B OJIHIM TOULll €KpaHa MOKpaIlye
po3yminHs nipu PAVYI [6], nocTopiHkoBa momaya — COPUKMHATTA CKIAQJHOTO TEKCTY
[7].

Mopens peani3oBaHO B MPOTOTHIN JAECKTOMTHOTO 3aCTOCYHKY IS YWUTAHHS
(puc. 1) 3a TPUHLOMIIOM TOCTYNOBOTO PO3KPUTTS: MNpPECEeTH — MEepIIUid piBEHb
B3a€EMOJIl, py4YHI NapaMmMeTpu — JAPYTHil, TOX PO3UIMPEH]I HaAJAIITYyBaHHA HE

nepeBaHTaXYIOTh 1HTEpdeiic.

Puc. 1. Inmepgheiic npomomuny 0eckmonno2o 3acmocyHKy 015 YUMAHHSL

[Ilo6 yHWKHYTH KOTHITUBHOTO TI€PEBAHTAXKEHHSA, pPYy4YHI HaJIAIMTyBaHHS

JOIIOBHCHO IIPCCCTaMU, C(bOpMy.IIBOBaHI/IMI/I qcpe3 HOTpC6y, a HC ,HiaFHO?)l «GHHNKCHH
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HABaHTAXKEHH», «(HOKYC», «CIyXaHHSI», «IUTAOCIBHICThY; X MOXKHA MOEIHYBATU U
30epiraru siKk mepcoHaIbHi.

[HKITIO3MBHICTH SIK CTAHIAPT MPOEKTYBAaHHS JA€ 3MOTY YWTadyaM 31 3MIHHUMH
KOTHITUBHUMH Ta TICPUENTUBHUMHU CTaHAMH YUTATH PETYJSpPHIINIE, a B HaBYAIBHHUX
BUJIAHHSX CIPHSIE PIBHOMY JOCTYITy 0 OCBiTH. Monmens Moke OyTH BHKOpPHCTaHA B
NpOEKTyBaHHI 1HTep(deiciB nudpoBUX BHIAaHb, 30KpeMa 3 ODSy Ha BUMOTHU

€BpOIENCHLKOTO aKkTa Mpo JOCTYMHICTS [§].
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