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The development of inclusive education is an important priority of modern
higher education systems. One of the key factors for successful inclusion is the
readiness of university students to cooperate in an inclusive environment. This
study examines the level of awareness, attitudes, and willingness of students to
interact with peers who have special educational needs. The research analyzes
social, psychological, and educational aspects that influence students’ readiness
for inclusive collaboration. The results show that most students demonstrate a
generally positive attitude toward inclusion, although some still experience
uncertainty due to lack of knowledge and practical experience. The study
highlights the importance of educational programs that develop tolerance,
empathy, and communication skills. The findings may be useful for improving
educational strategies aimed at strengthening inclusive culture in universities.

[HKTIO3MBHA OCBITa € HEBIJ €MHOIO CKJIQJIOBOIO CY4acHOi OCBITHBOI
CUCTEMH, OCKUIbKM BOHa 3a0e3leuye piBHUN JOCTYyN 10 HaBYaHHS JJIA BCIX
3100yBauiB HE3aJEKHO BIJl iXHIX (I3UYHUX, CEHCOPHUX, KOTHITUBHUX YU
MICUXOEMOLIMHUX ocoOmuBocTel. OcoOimBe 3HAYEHHS 1HKIIO31s HaOyBae y
3aKJ1a/lax BUIIOI OCBITH, J1e (OPMYIOThCS MailOyTH1 ¢axiBll, 37aTHI €PEKTUBHO
B3a€EMO/IISITH Yy COLIIAJIBHO PI3HOMaHITHOMY cepefoBuii [1].

[HKIF03151 y BHUILIA OCBITI PO3IJISAAETHCS SIK CTBOPEHHS CepelloBUIIA, /€
KOXKEH CTYACHT BiguyBae cebe Ccy0’€KTOM, 3JaTHUM MUCIIUTH, IOMUJIATHUCS Ta
B3a€EMOJIISATA 3 IHIIMMHU Ha 3acajax JAoBipu Ta moBard. llemarorika rigHOCTI
dbopMye YMOBH JUIsI KPUTHYHOTO MHUCJICHHS Ta CIIIBTBOPCHHS 3HAaHb,
3a0e3Meuyoun IpocTip, A€ CTYAEHTH MOXYTh peaiizyBaTH CBOI MOTEHIAIH,
pO3BUBATH AaBTOHOMIIO Ta OpaTH yd4acTb Yy CHOPABEJIUBUX COLIATBHUX
B3aemolisix. Takuit miaxiJ crupuse AJOCATHEHHIO iiel ctanoro po3sutky OOH,
30KpeMa SIKICHOT OCBITH, 3MEHIIICHHS HEPIBHOCTI Ta 3MIITHEHHS 1HCTUTYIH [1; 2].

OaHuM 13 KIIOYOBUX YMHHUKIB YCIIIITHOT IHKJTIO311 € TOTOBHICTH 3/100yBayiB
BHIIIOi OCBITH IO CITIBIIpAIll 3 0c00aMU, sIKi MarOTh OCOOJIMBI OCBITHI TTOTPEOH, 110
nepeadavyae He JUIIE TOJIEPAHTHE CTaBJICHHS, a i IEBHUI PiBEHb TICUXOJIOTIYHOT,
COLIIAJIbHOI Ta KOMYHIKAaTUBHOI KOMIIETEHTHOCTI.

["'OTOBHICTB 10 CHIBMpAILll y TAKOMY CEPEIOBHUILI POPMYETHCS i]T BIUITMBOM
KUJIBKOX B3a€MOIOB’13aHUX acnekTiB. Ilepur 3a Bce, 3100yBay BUIIOI OCBITH Ma€e
Oyt mOiH(GOPMOBAHMM TMPO MPHUHIMUIM I1HKJIFO3UBHOI OCBITH, MEXaHI3MHU
ajanTalii HaBYaJBLHOIO TMPOIECY Ta PI3SHOMAHITHICTH OCOOJMBHUX OCBITHIX
noTpeO. 3HaHHS MPO Pi3HI TUIU MOPYIIEHb, PI3UUYHUX, CCHCOPHUX, KOTHITUBHUX
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Yl TICUXOEMOIIMHMUX, J03BOJIsi€ c(POpMyBaTH OO’€KTHBHE YSBICHHSA TIPO
HaBYaJIbHI MOXKJIMBOCTI KOXKHOTO 3/7100yBaya Ta 3MEHIIYE YIEpPeKCHHs, SKi
MOJKYTh MEPEMKoKaTh eheKTUBHIN criBmpari [3].

Jlaimi, BaXJIMBOIO CKJIQZOBOIO € IICHUXOJIOTIYHA TOTOBHICTH, IO BKIIFOYAE
PO3BUTOK eMMarTii, 3IaTHOCTI 10 camopeduieKcii Ta BIIKPUTOCTI 10 HOBUX (popM
B3aeMOJii. 3100yBadi BHUIOI OCBITH, SKI BOJOJIIOTH BHCOKHM PiBHEM
TOJEPAHTHOCTI Ta €MIIaTii, OLJIbII BIEBHEHO CHUIKYIOTHCA 31 CBOIMH
OJTHOTPYITHUKAMH Ta JAEMOHCTPYIOTh AaKTHUBHY IMIATPUMKY y HaBYaIbHOMY
npotieci. ColianbHO-KOMYHIKaTUBHI HABUYKHU TaKOXK BIAITPalOTh KPUTUYHY POJIb
y ¢GbopMyBaHHI TOTOBHOCTI /IO IHKJIIO3UBHOI CHIBIIpalll, OCKIIbKH €(EeKTHBHA
poboTa B KOMaHl nependayae 4iTKE BUCIOBICHHS TyMOK, aKTUBHE CIIyXaHHS,
B3a€MOIOBAry Ta 3/IaTHICTh KOOPAUHYBATH CIUIbHI Mii.

[TpakTHYHUN acHEKT MiATOTOBKH 0 1HKJIIO3MBHOTO CEPENIOBHUINA BKIIOYAE
y4acTh Yy CHUIBHUX HABYAJBHHUX IMPOEKTaX, TPEHIHrax ab0 BOJOHTEPCHKUX
nporpamax, A€ CTyACHTH MOXYTb OTPHUMAaTH JTOCBIJ B3a€MOJIi 3 JIOAbMHU, SIKI
MarTh pi3HI noTpedu. HaBiTh eneMeHTapHi (OpMU TPAKTUYHOTO JIOCBINY,
HampuKiaa, poOoTa y Tpymax 31 3MINIAHUMH MOXJIUBOCTAMH, CHPUSIOTH
N1JBUILLIEHHIO BIIEBHEHOCTI, PO3BUTKY CHIBIpalll Ta 3MEHILIEHHIO CTPaxy Nepes
HeBigoMuM [4].

Boanouac 3HayHa 4YacTMHA CTYJEHTIB Bi4yBa€ MOTpPeOy y J0JATKOBIi
1HpopMarIiiiHii Ta MPaKTUYHIN I1ATOTOBI, OCKIJILKH HEJIOCTATHS 0013HAHICTh Ta
BIICYTHICTb MPAKTUYHOTO JOCBIY MOXYThb YCKIAIHIOBaTH €(QEKTUBHY
B3a€MOJIIO.

TakuM 4YWMHOM, MIJBUILIEHHS TOTOBHOCTI /IO CHIBIpAIll B 1HKIIO3UBHOMY
CepEeAOBUIII JOIIJILHUM € BIIPOBAKECHHSI CIICHIAIbHUX HABUYAJIbHUX MPOTrpam, 110
NOEHYIOTh TEOPETUYHY MIArOTOBKY Ta MPAKTU4YHI TPEHIHTH, COPSIMOBaHI Ha
PO3BUTOK €MIIaTii, KOMyHIKATUBHUX HAaBHUYOK Ta HABUYOK KOMaHAHOI poOOTH.
Takox BayKJTUBUM € (POpMYBaHHS YMOB JIJ1s1 0€3M0CepeIHbOT B3aEMO/Ii1 CTYACHTIB
y 3MIIIaHUX TpymHax, M0 JO03BOJISE€ HAKONMMYYyBaTH MPAKTHYHUK JOCBII Ta
3MIIHIOBATH 1HKJIIO3UBHY KYJbTYpPY B 3aKjia/1 BUIIOI OCBITH.
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